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Teachers’ Responses to the Questionnaire: 
 
While answering question no 1, most of the teachers (80%) 
expressed that they used IT devices in their classroom and 20% 
of them took the help of IT devices sometimes. This finding 
indicates that the acquaintance of the teachers at the tertiary 
level in Bangladesh, with modern language teaching equipment 
and aids, make language teaching and learning relatively more 
scientific as well as more effective. It also shows that teachers 
have expertise in using IT devices in their language classrooms 
which makes the language classrooms more useful as well as 
effective. 
 
Answer from question no 2 shows that almost all the teachers 
(100%) think that use of technology can enhance their teaching 
style in language class. The data analysis indicates that 
technological devices can help the teachers to cover all the 
skills that are supposed to be covered in a language classroom. 
 
Question no 3 tried to explore the possibilities of using social 
networking sites in language teaching. The result clearly shows 
that teachers (10%) do not prefer using Facebook, Twitter, 
Skypee, Viber, Imo etc for direct language teaching. However, 
in elaborating further, 40% teacher express their view that 
sometimes they prefer using these social networking sites and 
50% of them find these sites useful for direct language 
teaching. These sites can be a very good platform for extensive 
writing, reading and interaction if these are properly utilized. 
Moreover, according to Thorne and Payne (2005), they are 
enjoyable, highly motivating and lower anxiety generators than 
the formal classrooms. Integration of social network based 
activities with regular classes will provide optimum results. 
 
While finding results from question no 4, it shows a clear 
distinction between possibilities of carrying out all the activities 
with the help of technological devices in a language class. Most 
of the teachers (60%) agreed that it is not possible to carry on 
all the activities through technological devices in the language 
classes always. On the other hand 40% of them agreed about 
the possibility of carrying on all activities through technological 
devices in the language classes. 
 
In response to question no 5, a majority of the respondents are 
found to be anxious regarding over-reliance on technology. 
Most of them (80%) expressed their view that too much over-
reliance on technology sometimes hampers creativity, distracts 
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the lesson and wastes a lot of time in the classrooms.  As 
because sometimes images, sounds or videos are relatively 
large files so that it takes long time to download. Though we 
may have WiFi sometimes but the speed of WiFi is not always 
up to mark. For this reason, downloading needs more time in 
more or less all situations. This waiting period slows down the 
interactions between the students and the materials, wastes time 
and creates an uncomfortable impression. Malfunctioning is 
also one of the reasons of distracting the lesson in a classroom. 
In Bangladesh, power failure or load shedding is very common 
event in our everyday life. Though generator services are 
available in all private universities but this kind of failure 
posing the question of whether or not a plan can be smoothly 
carried out. 
 
Collectively all the participants mentioned that both introvert 
and extrovert students can be engaged in class activities through 
the use of various modern technologies in response of question 
no. 6. Technological devices make the classroom interesting 
which helps the students not to feel bored. The contents used in 
a technology based language classroom can keep the motivation 
of engaged students in high level.  
 
All the participants unanimously accepted the fact that they are 
motivated enough to use technological devices to teach 
language in the classroom while attending question no 7. Use of 
technology in a classroom makes the way of teaching 
innovative and modern. This results lend complete support to 
the teachers’ views and demands sufficient use of technological 
aids in the English language classes at the tertiary level in 
Bangladesh. It indicates that use of technology is more or less 
needed to upgrade the performance level of the teachers. 
 
Results of question no 8 clearly shows that, majority (80%) 
from the participants expressed their view that they are not 
getting all the facilities from their institution to use 
technological devices to teach language in the classroom. With 
the resemblance of this question, there is an open-ended 
question for the teachers in questionnaire to state the major 
challenges while using technological devices in language 
classroom. Question no 8 and 10 discovers the shortcomings or 
limitations of using technology based devices in a language 
classroom. Some of them are- interruption of electricity, lack of 
commitment, lack of administrative support, lack of fund, slow 
connection of WiFi and sometimes no connection, system 
crashes, loose wires, out-of-date plugins, antiquated hardware, 
lack of up-to-date computer and computer related hardware etc.  
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All the participants unitedly expressed their opinion that in-
service teacher training courses may help the teacher to learn 
how to integrate technology in the language classrooms while 
answering question no 9. If the teachers have mastery on using 
the latest technological devices which are generally used in 
language classroom, it will surely make language learning 
procedure more smooth and it will not waste time in the 
classroom. So, teachers can manage their class time effectively 
in their classroom which helps the students to have their 
attention throughout the whole class. 

 
 

Findings 
 
A number of opinions, challenges and strategies are found with 
the help of this study. Over all, as the use of technology can 
engage both the introvert and extrovert students in the 
classroom activities so, teachers reveal their faith on using IT 
based classroom. By collecting interesting materials from 

In the questionnaire, the last question was an open-ended 
question for the teachers to find out the challenges to have 
successful implementation of ICT devices in the language 
classrooms. Teachers respones to the quesionnaire is shown in 
the form of pie-chart in figure-2.

Figure-2: Teachers’ Responses to the Questionnaire

Source: Field Survey 
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various websites teachers can improve their own teaching style. 
Since it gives them learning autonomy, even students find it 
interesting and they enjoy their classroom activities as well as 
learning topics. According to the teachers, if technology is 
properly and effectively used in the language classroom, it will 
get better learning outcome. Students also find these sources 
useful in understanding difficult concepts given in the course 
books. They feel that use of these aids can increase retention. 
University classroom specially in private sectors with latest 
technological aids also is a source of inspiration for ESL 
teachers and learners. Findings of the present study support the 
views of Alley and Jansak (2001) that the teachers’ best 
strategy to prepare for teaching is to use learner-centered 
teaching principles, translate these principles into practices, and 
think creatively while using technology based instruction 
methods. Utilizing these technological aids with innovative 
teaching practices can make the teaching-learning process more 
effective and interesting. A good understanding of IT based 
resources can make the ESL classroom interactive and effective 
that helps both the introvert and extrovert students to be 
involved in classroom activities which support the view of 
Castells (1996). However, some teachers are found too much 
dependent on ICT while conducting classes, which might have 
a negative impact on the overall teaching-learning process. 
Although, all the participants agreed that IT based aids facilitate 
their language learning, a few of the students also share some 
points where they are facing problems. This means that using 
technology in the classroom of tertiary level is not without 
difficulties. Individual teachers’ self-awareness and expertise in 
the use of teaching aids have a direct impact on the classroom 
environment. According to Moeller and Reitzes (2011), in order 
to use technology effectively in the classroom, teachers need to 
hold a positive attitude. From the study it is found that too-
much over-reliance on IT based teaching aids can result in 
boredom in the classroom atmosphere. If the materials used in a 
session are unsuited and irrelevant to the cognitive levels, 
frustration and negative tendency is surely visible. Inefficiency 
in handling the technical equipment results in disturbance in 
classroom teaching. This might also have a negative impact on 
the overall teaching process. Hirvonen (2010) depicts these 
issues while describing an unsuccessful language classroom. 
Teachers should select and use the ICT resources very carefully 
and for this they should check the quality and authenticity of 
these resources. 
 
Learners exposed in the technology based language classroom 
become autonomous learners. Teachers can motivate the 
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learners as moderators. Learners feel interest seeing all the new 
usages of technology by the teachers in the classroom and thus 
willingly participate in the classroom activities. 
 
Young generations cannot think of their one single day without 
any new innovations. In the language class, instead of boring 
grammar books, learners like to use eBooks, learning websites, 
multimedia projection etc. which is described by Morris (2011). 
 
A large number of teacher and students love to use various 
social networking sites to improve their English language and 
communication skills. Some teachers are there who like to give 
instructions about the course materials, assignments, tests or 
any kind of notice. But most of the time these social networking 
sites are not used as direct language teaching. In many private 
universities WiFi connection speed is not up to the mark. Many 
of our students do not have the facility (logistic as well as 
economic) to use internet at their residence and some students 
are not well-accustomed with the use of modern technology. 
That’s why these social networking sites cannot play direct role. 
 
Because of the technological aids, teachers are able to bring 
new ideas with their existing methods and through these 
innovative ways learners are also benefited. In tertiary level 
ESL classrooms, collaborative work is possible by the teachers 
and students with the use of technological devices. For these 
reason, effective support from the institution is necessary. 
Sometimes it is found that some private university authorities 
are reluctant to provide all kinds of financial and material 
supports to the ESL classrooms. Lack of facilities to use 
technological aids in the language classroom hampers the 
effective teaching learning process. 
 
It is clear from the study that both teachers and students get 
high motivation in technology based classroom. Most 
inattentive, introvert and shy students can be effectively 
incorporated in the language classroom where technology is 
greatly used. From learner-centered ESL classroom, students 
form opinions and assumptions by observing the attitudes, 
teaching styles and innovative techniques of their teachers.  
 
In Bangladesh, electric power failure is a common issue. Most 
of the private universities have their own support (generator) 
for this type of emergency situation. But it really kills time to 
manage. 
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Recommendation 
 
Based on above research findings and inferences, some 
suggestions for successfully integrating technology in the 
language classroom are as follows: 
 

 Students should be exposed to technology based 
language classroom in their secondary and higher 
secondary levels to make them familiar with how to use 
the new inventions of technology in learning process.  
 

 Teachers must have to choice the teaching materials on 
the basis of pedagogical reasons.  
 

 To ensure an effective teaching learning atmosphere it is 
important to consider ESL teachers opinions, 
perceptions, experiences, failures and successes while 
selecting and integrating technological resources in a 
language classrooms. 
 

 Teachers should maximize the use of technological aids 
and materials in each and every class to develop the 
learners’ communication skill. 
 

 Teachers must have to be well-prepared to conduct the 
class in any situation to avoid any malfunctioning. For 
example, power point slides or any other materials should 
be printed as well as photocopied well in advance and 
important material should be provided earlier to the 
students.  
 

 The inadequacy of technological aids and the interruption 
of electricity should be reduced. University authority 
should take more care regarding availability of 
appropriate ICT devices and necessary administrative 
support (like emergency supply of electricity). 
 
 

 University authorities should provide training facility to 
the faculties, monitor the total system and keep the 
system up to date by providing new information and 
other necessary support. 
 

 There should be a well-equipped language lab having 
sufficient facilities which the learners can use to practice 
ESL language skills to improve linguistic as well as 
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communicative ability. Every university authority 
whether private or public should take it into concern. 

 UGC should have regular supervision about the 
availability and utility of modern technological devices in 
different private universities. 

Conclusion 
 
This particular study support that use of technology facilitates 
language learning. Both teachers and learners are benefitted 
from different technological aids used in language classroom 
because they can make the class interactive and interesting, 
motivate the learners, and facilitate language skills and so on. 
Through the study it is established that the use of technological 
aids in the EFL classroom is a positive step and it ensures an 
effective learning atmosphere. A well-equipped language 
classroom can bring out the expected outcome from the 
students. Technological devices should not be considered as a 
replacement of the teachers rather they can be used by the 
teachers to make the teaching-learning process more interesting 
and effective. Different technological devices bring variation in 
the classroom teaching which are helpful to draw the attention 
of the students toward the lessons. By prudent utilization of 
different technological devices, the language classroom can be 
an effective one. 
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Appendix 1 
 

A survey on pragmatic implementation of technological 
devices at tertiary level ESL classrooms in private 
universities of Bangladesh.  
 
Questionnaire for the Students 
General Information 
Name: 
Semester: 
Name of the educational institution: 
Date: 
 
[Please give tick (√) mark on the suitable option] 
1. Do you use technological devices to learn English? 
a. Yes  b. No   c. Sometimes    d. Never 
 
2. Do your teachers use technological devices in language 
classroom? 
a. Yes  b. No   c. Sometimes    d. Never 
 
3. Do you like technology based classroom? 
a. Yes  b. No   c. Sometimes   d. Always 
 
4. Have you exposed to technology based classroom in your 
schools and colleges? 
a. Yes  b. No   c. Sometimes  d. Always         
e. Never 
 
5. Do you prefer the teachers who use technological tools in 
classroom? 
a. Yes   b. No  c. Sometimes 
 
6. Do you get internet and computer facility at your home to 
continue your online based task? 
a. Yes  b. No  c. Sometimes in somewhere (like 
cyber-café) 
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7. Do you get all the facilities (like, e-library, WiFi, projector, 
hi speed of internet, language laboratory etc.) from your 
institution to use technology to learn language in classroom? 
a. Yes  b. No 
 
8. Do your teachers like to take help from the Social 
Networking sites (such as Facebook, Twitter, Skype, Viber etc.) 
to teach language to you? 
a. Yes  b. No  c. Sometimes 

9. Your teachers use technological devices for--- 
a. Listening practices 
b. Speaking practices 
c. Developing presentation skill 
d. Grammar practices 
e. Multimedia based-lectures 
f. Assignments 
g. Updating class notification (e-mails or facebook)  
 
10.Mention some major problems you face in technology based 
language learning system.  
…………………………………………………………………
…………………………… 
 Appendix 2 

 
A survey on pragmatic implementation of technological 
devices at tertiary level ESL classrooms in private 
universities of Bangladesh.  
 
Questionnaire for the teachers 
Teacher’s information (The information will be kept 
confidential) 
 
Name: ……………......................................  
Date: …….... Designation: …………………. 
Name of the institution: 
……………..……………………………………………  
Teaching experience: …………..year(s) 
 
[Please give tick (√) mark on the suitable option] 
1. Do you use technological devices in your classroom? 
a. Yes             b. No c. Sometimes         d. Never 
 
2. Do you think use of technology can enhance your teaching 
style in language class? 
a. Yes  b. No  c. Sometimes 
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3. Do you like to take help from the Social Networking sites 
(such as Facebook, Twitter, Skype, Viber etc.) to teach 
language to your students? 
a. Yes  b. No  c. Sometimes 
 
4. It is possible to carry on all activities through technological 
devices in the language classes always. 
a. Agree b. Disagree 
 
5. Too much over-reliance on technology sometimes hampers 
creativity, distracts the lesson and wastes a lot of time in the 
classroom. 
a. Agree b. Disagree          c. Sometimes it is 
 
6. It is possible to engage both introvert and extrovert students 
in class activities through the use of various modern 
technology. 
a. Agree            b. Disagree  
7. Are you motivated enough to take language classes with the 
help of technology? 
a. Yes   b. No 

8. Do you get all the facilities from your institution to use 
technological devices to teach language in the classroom?  
a. Yes            b. No 
 
9. Do you think in-service teacher training courses may help the 
teachers to learn how to integrate technology in the classroom?
a. Yes           b. No 
 
10. Mention some major challenges while using technology in 
language classroom. 
…………………………………………………………………
……………………….…………………………………………
……………….………………………………… 
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